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Currently, the slow child is a problem to educators and parents. Since
this problem appears to be becoming more serious, various steps have been
taken to help this child become better adjusted in his school and communi¬
ty, It is likely that there are many predisposing factors which contri¬
bute to the retardation of this child. It is probable that some retarda¬
tion may be traced to the physical health and over-all environment of the
child.
Perhaps, poor attendance habits are significant factors when one at¬
tempts to determine possible causes of retardation. Perhaps, if attendance
habits could be improved, fewer children would be likely to become re¬
tarded.
There is some evidence that educable mentally retarded children are
more prone to be less healthy than normal children. This leads this
writer to believe that poor health is one of the contributing factors
in making children mentally retarded,
Martin and Stendler states
Differences in environment, even with the same
culture, are associated with differences in
intelligence, . , , The more intelligent
parents tend to provide the more stimulating
environment and thus to produce the more in¬
telligent children, 1
In a study of successful and unsuccessful children. Baker and Holy-
worth found that over ten percent of the unsuccessful children were
I —
Celia Martin and William H. Stendler, Child Development, (New'.fork:
Harcourt, Brace and Company, Inc,, L959), p, ^36, !
2
illegitimate; an overwhelming majority of these children came from broken
homes; lower family incomes were evident and their fathers had an unstable
work history. Both parents had an average of less than eleventh grade
education. Some parents were alcoholics and had criminal and court
records. On the other hand, the successful children were born to married
parents, had no nervous problems, lived with both parents who had higher
incomes. There was no report of mental illness or alcoholism,
Engle selected li90 boys and U0I4. girls from the Isaac C. Elston High
School, Michigan City, Indiana, to determine what influence favorable and
unfavorable home conditions had on school records. Evidence pointed to
a high correlation between favorable home conditions and good records
and a high correlation between unfavorable home conditions and poor
2
records,
Educators have known for at least thirty, years that the intelligence
quotients of children who were reared in starved environments were lower
than they would have been had they lived in an average environment. Con¬
versely, children living in enriched environments generally had higher
intelligence quotients.
Evolution of the problem.— During a year's work with a group of
educable mentally retarded pupils, the writer noticed that these pupils
had poor attendance records and were frequently ill. As a result of
this observation, she began to wonder if there were any differences be-
1 ^ ^ ^
John Baker and Annette Holyworth, Child Development, (New York:
Holt, Rinehart and Winston, Inc,, I96I), p, 1U7,
2
T.L. Engle, "Home Environments and School Records," School
Review., XLII(January, 193U), 590, ,
tween these pupils and normally progressing pupils with regard to such
factors as attendance and health. The writer also was interested in
the possible differences in personal and social adjustment and levels
of achievement between the two groups.
Contribution to education.— It is hoped that the findings of this
study will contribute to educational thought in the following ways:
1, Provide a better screening process for recognising po¬
tential retardates at an earlier age,
2, Produce a greater awareness in high school personnel and
parents of the significance of good attendance and the
development of good health habits,
3, Encourage the writer to become more sensitized to factors
like achievements level, personal and social adjustment
which may differentiate edaoable mettally retarded pupils
from normally progressing pupils.
Statement of the problem.— This investigation involved a compari¬
son of health records, attendance habits, personal and social adjust¬
ment, and the achievement levels of a group of educable mentally re¬
tarded pupils and an equal number of normally progressing pupils.
Purposes of the study.— The specific purposes of this study were
to answer the following questions?
1, What is the health status of a group of normally progress¬
ing pupils at the present time?
2, What is the health status of a group of educable mentally
retarded pupils at the present time?
3, What are the differences, if any, between the health status
of the educable mentally retarded pupils and the health
status of the normally progressing pupils?
ii. What are the attendance habits of a group of educable mental¬
ly retarded pupils from the time they entered school up to
the present?
5. What are the attendance habits of a group of normally pro¬
gressing pupils from the time they entered school up to
the present?
u.
6* What are the differences, if any, between the attendance
habits of the educable mentally retarded pupils and the atten¬
dance habits of the normally progressing pupils?
7. What are the differences, if any, between the achieve¬
ment levels of the educable mentally retarded pupils
and the achievement levels of the nomially progressing
pupils?
8. What are the differences, if any, between the personal
adjustment of the educable mentally retarded pupils
and the personal adjustment of the normally progress¬
ing pupils?
«
9/* What are the differences, if argr, between the social ad¬
justment of the educable mentally retarded pupils and
the social adjustment of the normally progressing students?
10, What are the differences, if any, between the total ad¬
justment of the educable mentally retarded pupils and
the total adjustment of the normally progressing pupils?
Definition of terms,-— For purposes of this study, the terms being
used are defined as follows:
1, '^Educable mentally retarded** refers to a child who has
.been tested by a psychologist and placed in a class for
educable mentally retarded pupils,
2, ''Retardation'* refers to an individual who has sub-
.average general intellectual functioning which origi¬
nates during the developmental period and is associated
with impairment in adaptive behavior,
3, "Normally progressing" refers to the process of com¬
pleting one grade a year on the average,
U, "Culturally deprived" refers to the phild who has not
been exposed to and has not learned all of the behaviors
of his particular group or society,
5, "Socially deprived" refers to the child who has not
developed socially through the years in social behavior,
feelings, attitudes and values that are normal for the
individual,
6, "Achievement" refers to the level of school accomplish¬
ment and competence as measured by the Metropolitan
Achievement Test, 1
1
Ernest W, Tiegs and Willis W, Clark, Metropolitan Achievement
Test, Form B (Yonkers-on-the Hudson: World Book Co,, 1963),
5
7. "Personality" refers to the manifest type and levels
of conduct patterns as measured by the California
Test of Personality. 1
Subjects and materials. — Twenty-six pupils enrolled at Daniel
H. Stanton Elementary School were used in this study. Thirteen of
these pupils were enrolled in a special class for educable mentally
retarded pupils. An equal number of children were selected from
regular grades in the Daniel H. Stanton Elementary School. These
pupils were matched with the educable mentally retarded children ac¬
cording to sex and chronological age. The writer administered the
California Test of Personality in order to assess and evaluate personal
and social adjustment.
In fairness to all subjects, this test was administered as an in¬
dividual instrument. It was expected that some of the educable mental¬
ly retarded pupils and some of the normally progressing pupils would be
unable to read the test items. The Metropolitan Achievement Test was.
administered to detennine achievement levels for the two groups.
School records and health records for all of the subjects were
examined. A physical examination by the school physician was admini¬
stered to all subjects.
Method of research,— The'Descriptive-Survey method of research,
employing the techniques of observation and testing, was used to collect
the data for this study.
Limitations of this study,— The pupils used in this study live
1 ^ ^ —-
Louis P. Thorpe, Ernest W. Tiegs, and Willis W. Clark, California
Test of Personality, (Los Angeles: California Test Bureau, 1963),
6
in a certain socio-economic community. However, it cah be used as a
basis to study other communities.
This study was also limited in that many of the records used were
based on teachers* opinions rather than on statistical analysis. It
was necessary for the writer to resort to teachers' records which many
authorities would consider to be of questionable validity.
Procedural Steps.— The procedural steps used in the conduct of
this study were as follows:
1. Permission to make this study was obtained from the ad¬
ministrator of the school and from the Superintendent of
the Atlanta Public Schools, Atlanta, Georgia.
2. Literature was reviewed and summarized,
3. Students were selected according to criteria cited in sub¬
jects and materials,
U. Tests were administered and data from school records col¬
lected,
5. These data were compiled, analyzed, and interpreted,
6, The finding!,conclusions, implications, and recommendations
were formulated and incorporated in the final thesis copy.
Survey of related literature,— Literature pertinent to this study





Attendance.— Earl C. Kelley, who completed a study probing theccauses
of dropouts, states that the future dropout is likely to come from a home
that is culturally deprived. This conspires to help give him a low I.Q,
7
Since the I.Q. was arrived at by testing, it is Kelley's conclusion
that it does not represent intelligence at all but cultural background.
Moreover, he found that children from crowded areas are less able to do
well on I.Q. tests than other children of equal intelligence. Dullness,
then, is only partly due to lack of native ability. To a considerable
degree, it is caused by the quality of life a child is forced to live.
A study recently made by the Atlanta Public Schools suggests that
"Parents of early school leavers were dropouts themselves." If we con¬
sider class position as determined by the way a family lives in terms of
its income, possessions, educational status, and social standing, we
find that lower class families tend to regard education with hostility
and indifference. For this reason, children from this background find
it difficult to feel that they belong in most schools or that their school
2
experiences will ever be of value to them.
Attendance problems are ever-present in many high schoolsj students,
especially boys, are kept from school for work many days in the school
term. Parents feel much more of the ancient patriarchal, property right
in their children, particularly in agricultural and rural communities.
They feel that their decision about school attendance should be final
and should not yield to a state education law or to the regulations of
a local school board. This is a matter that demands education of parehts
and at the same time an understanding of the life and needs of the en¬
vironment, Rural youth, with good transportation facilities, is at some-
I
Earl C. Kelley, "Seeds of Dropouts," Childhood Education . (New
York: Columbia. University Press, 1963), pp. 14.20-U22,
2.
Atlanta Board of Education, Dropout Situation in the Atlanta
Public Schools. (196I-I962),
8
of a little disadvantage compared with city boys and girls in the time
1
and convenience factors of getting to school.
If teachers understand the home conditions and cooperate with the
home in sec\aring regular and willing attendance, develop the proper at¬
titude toward pupils and wholesome attitudes among them, the pupils will
maintain a better rate of attendance in school. It is the teacher who
exerts a potent influence in determining the environment and activities
of children while they are in school, and she is held responsible for ap¬
plying educational procedures which will prevent maladjustment, truancy,
2
and behavioral problems.
Health records.— Customs, traditions, and superstitious beliefs
provide numerous examples of the way in which health is compromised. The
practice in some rural areas of placing a poultice of plantain leaves upon
cuts and woundsj the practice among some Negroes of treating headache
by tying an onion on the top of the headj reliance upon sulfur and molasses
as a spring tonic; the use of pacifiers for infants; suspicious attitudes
of parents towards school doctors, dentists, and nurses; reliance upon
individual health measures and distrust of board of health regulations —
these and numerous other beliefs and practices doubtless have a pronounced
3
effect upon health standards and health practices.
1
George A. Rice, Clinton C, Conrad, and Paul Fleming, The Admini¬
stration of Public Schools Through their Personnel, (New York; Macmillan
Company, 1933),,pp. l63-l6ii.,
2
Henry J. Otto, Elementary School Organization and Administration.
(New York: Appleton-Century-Crofts Co,)
3
Jessie F. Williams, Personal Hygiene Applied. (Philadelphia:
W.B. Saunders Company, 19UTy]rp^i^~C2T^
9
The presence of carbohydrates in the diet is apparently a signifi¬
cant factor in the production of dental caries* Dental caries is a re¬
sult of a decay that begins as a minute speck and, if neglected, spreads
1
and destroys large portions of the tooth.
The development of good health habits should be started immediate¬
ly and maintained conitnuously. The home background which the children
have is, of course, a very important factor. Standards may have to be
modified to a certain extent in the poorer environments. It is signifi¬
cant that slow children consistently reveal the fact that they are poorer
in health habits than brighter children at all ages, A favorable home en-
2
vironment is associated with good health habits.
Achievement tests,— Many writers suggest that several children were
treated unfairly in that they are placed in the wrong groups, Derthick
said that undoubtedly a great many students whose parents do not speak
English in the homes or children from cxilturally deprived families
where the vocabulary is severely limited tend to perform poorly on the
traditional verbal and academic tests. These pupils may be labeled as
lacking in innate ability when their real trouble is with the English
3
language,




Doris May Lee and S, Murray Lee, The Child and his Curriculum,
(New Xorks Appletbn-Century-Crofts, Inc,, 1950^ p, V97*
3
Lawrence C. Derthick, ‘‘Education of the Slow Learner,” Education,
IXXXI(February, 1961), 336. .
10
merit and have failed to appreciate the connection between the two aspects
of development. School organizations and the curriculiim must give in¬
creasing attention to problems of adjustment. Many classrooms are con¬
tributing to, rather than alleviating, the personality difficulties that
1
militate against successful school achievement,
Merrill made a comparison of mentally retarded, normal and superior
children on the Standford Achievement Reading Test and found approximate¬
ly equal performance for the retarded, normal and superior groups for
the same ages. This points to the fact that the slow learning child
can make an appreciable amount of achievement, if provided with materials
2
and instructions suited to his mental capacity.
Personality tests.— According to Tiegs, personality is not something
separate and apart from the ability and achievement but includes these;
it refers, in other words, to the manner and effectiveness with which the
whole individual meets his personal and social problems, indirectly ira-
3
presses his fellows.
Garrett states that personality describes those traits which make
us attractive to other people. The meaning of the term "personality"
1 ' ^
Gertude G. Hildreth, Learning the Three R's, (New York: Educational
Testing Bureau, 19li6), p, ~~
2.
Maude Merrill, "On the Relation of Intelligence to Achievement in
Case of Mentally Retarded Children," Comparative Psychology(September,
192U), 69,
3
Ernest ¥, Tiegs, Manual Directions, California Achievement Tests,
(Los Angeles: California Test Bucaau, 19U2), p, 1,
11
includes an individual's way of conducting himself in everyday situations
as well as stresses such conditioning factors as physique, appearance,
intelligence, aptitude, and character traits. This implies that from
birth on, the child's personality is shaped and molded by the community
1
in which he lives.
E.A. Doll suggests that with favorable personality traits or environ
mental circumstances, the intellectually subnormal may achieve marginal
2
or temporary social success.
Summary of the literattire.— The survey of the literatura perti¬
nent to this study may be summarized as follows;
1, Pupils coming from deprived commimities tend to score
low on I.Q. Tests and similar tests because of their
cultural background. 3
2, Attendance is not stressed too much in deprived com¬
munities and the school is looked upon as not being a
part of the child,
3, Many parents keep their children out of school to look
after yovinger siblings, 5
1 ~ ^
Henry E. Garrett, Psychology, (New York; American Book Co,,
1950), p. 282.
2









ii. Teachers may help stimulate pupils to attend school
regularly by displaying wholesome attitudes toward
pupils and among pupils, 1
5, Better health habits should be encouraged at school and
at home, 2
6, Dental caries causes tooth decay among people who have
inadequate diets, 3
7, Slow children exhibit poorer health habits than superior
children, h
8, In deprived communities, it is likely that these children
are prone to be placed in the wrong groups in school be¬
cause dialect is spoken in the home instead of standard
English, 5
9, More emphasis has been placed on achievement than on ad¬
justment, 610,Slow learning pupils may make an appreciable amount of
achievement, if provided with materials and instruction
















11, Personality is not separate from the ability of a given
student and his rate of achievement, 1
12, The personality must be shaped and molded by the environ¬
ment of the individual, 2
13, With favorable personality traits, the intellectually sub¬








ANALYSIS AND INTERPRETATION OF DATA
Purpose of this chapter.— In consideration of the facts that educable
mentally retarded children are likely to be in arrears in school achieve¬
ment and are more prone than normal children to become ill, the writer
felt that a detailed analysis of the attendance habits, health conditions,
social and personal adjustment, and school performance of these children
may help classroom teachers. This analysis may help administrative
personnel in their effort to provide more effectively for the develop¬
mental needs of these and similarly situated children.
The problem was to find out how much did these educable mentally re¬
tarded children deviate from the normally progressing children in at¬
tendance habits, social and personal adjustment, health habits, and in
rate of achievement. As has been indicated above, the subjects studied
were enrolled at the Daniel H. Stanton Elementary School in Atlanta,
Georgia during the school year 19614.-1965,
The Descriptive-Survey Method of research was used in the conduct
of this study. Instruments used to implement the research design were
as follows:
1, Permanent Record Folders — An accumulative folder in which
the children's schoolrirecords are kept from year to year,
2, The Metropolitan Achievement Test — An achievement test
measuring the important knowledge in skill areas in the
grade or grades for which that level is intended. The
various sub-tests yield comparable results so that the
teacher may readily infer particular strengths and weak¬
nesses of a pupil or class,
3, School Health Records based on physical examinations by
the school physician,
U, Personal and Social Adjustment as determined by the
California Test of Personality*
15
The findings, conclusions, implications, and recommendations ex¬
tracted from the analysis and interpretation of the data are reserved
for incorporation in Chapter III,
The criterion of foliability for the quantitative measures of com¬
parison of data was established as Fisher's "t“ of 2,58 at the one per-
1
cent level of confidence for 2h degrees of freedom.
Attendance Indices of the subjects,-- Attendance records of thirteen
educable mentally retarded pupils and thirteen normally progressing pupils
in the Daniel H, Stanton Elementary School, from the time they entered
school until the present time, are presented in Table 1 and are analyzed
and interpreted below,
Educable mentally retarded pupils, — Out of a total of 12,666
school days, the thirteen educable mentally retarded pupils attended
10,308 days or 81 percent with a mean of 793« They were absent 2,358
school days or 19 percent with a mean of 182,
Normally progressing pupils,— Out of a total of 10,14.93 school days,
the thijrteen normally progressing pupils attended 9,263 days or 88 percent
with a mean of 712,5* They were absent 1,230 days or 12 percent with a
mean of 9i4,6,
The "t” ratio of comparative data,— Table 1 shows that the differ¬
ence between the two percentages for the two groups was 7 percent on
attendance, and the standard error of the difference between the two
percentages was 5l percent to indicate a ”t” of 1,39.
The ”t” of 1,39 was not significant at the one percent level of
I ~ —
Henry E. Garrett, Statistics in Psychology and Education, (New
York: Longmans, Green and Co., Inc,, 1961), pp, 1814-202.
16
confidence. Therefore, the difference in attendance between the educable
mentally retarded pupils and normally progressing pupils was not statis¬
tically significant.
TABLE I
ATTENDANCE RECORDS OF THIRTEEN EDUCABLE MENTALLY RETARDED PUPILS
AND THIRTEEN NORMALLY PROGRESSING PUPII5 OF THE DANIEL H. STANTON
ELEMENTARY SCHOOL, ATLANTA, GEORGIiL










lUOU 132 1136 n^o 280
1298 272 1570 1121 80 1220
li;l6 105 1521 881 109 990
1315 211 1526 501 31 532
638 326 96U 6ii5 Ihh 789
UU8 96 5UU 959 7h 1033
6ItO 289 929 761 85 8U6
718 151 869 580 60 6U0
6ii7 152 799 782 59 8Ul
720 153 873 676 181 857
h99 328 827 23U Ih 2U8
507 51 558 U77 53 530
358 92 ii50 li86 60 5U6
Total:. 10,30b 12,666 93 263 1,230 10,U93
Mean 793 182.0 97U.3 712.5 9h,6 807.1
Difference of mean ........ 7 percent
SE of means $1 percent
d
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Resvilts on the Metropolitan Achievement Test (Word Knowledge )•--
The data on the word knowledge component of the Metropolitan Achieve¬
ment Test as derived from the grade-placement indices obtained by the
thirteen educable mentally retarded and thirteen normally progressing
pupils in the Daniel H, Stanton Elementary School, Atlanta, Georgia,
I96I1-I965, are presented in Table 2 and are analyzed and interpreted be¬
low*
Educable mentally retarded pupils.— The scores indicate that the
pupils scored from *76 grade level to 1*7 grade level. The mean was l.U
with a standard deviation of 1.7. Five pupils scored above the mean, and
one pupil scored below the mean. Seven pupils did not score at all.
Normally progressing pupils.— The scores indicate that the pupils
scored from 1.0 grade level to U.O grade levels. The mean was 2.9 with
a standard deviation of ,8* Three pupils scored one standard deviation
above the meanj two pupils scored below the mean; the rest of the pupils
scored at the mean.
The "t” ratio of comparative data*— Table 2 also shows the difference
between the two mean grade-placements for the two groups. The difference
was 1,5 and the standard error of the difference between the two means
was ,57 to indicate a “f* of 2,63.
The '*t'* of 263 was significant at the one percent level of confidence.
Therefore., the difference in performance on Word Knowledge between the




DISTRIBUTION OF THE GRADE PLACEIIENT ON THE METROPOLITAN ACHIEVEMENT
TEST (WORD KNOWLEDGE) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARD¬
ED PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPIIS AT THE DANIEL H.
STANTON ELEMENTARY SCHOOL, ATLANTA, GEORGIA, 196U-65
Educable mentally
retarded pupils




1 3.7 2.3 5.2 3.8 .9 .81
2 3.7 2.3 5.2 3.0 .1 .01
3 3.3 1.9 3.6 3.0 .1 .01
h 3.9 2.5 6.2 3.0 .1 .01
5 .0 l.U 1.9 U.O 1.1 1.21
$ .0 l.li 1.9 3.5 .6 .36
7 .0 l.U 1.9 U.O 1.1 1.21
8 3.6 2.2 U.8 3.0 .1 .01
9 .0 l.U 1.9 3.0 .1 .01
10 1.0 .u .16 3.0 .1 .01
11 .0 l.U 1.9 1.0 1.9 3.61
12 .0 l.U 1.9 2.0 .9 .81
13 .0 , l.U 1.9 2.0 .9 .81








Results on the Metropolitan Achievement Test(Reading).— The
data on the Reading component of the Metropolitan Achievement Test as
derived from the grade-placement indices obtained by thirteen educable
mentally retarded pupils and thirteen normally progressing pupils in
the Daniel H. Stanton Elementary School are presented in Table 3 and are
analyzed and interpreted below,
Educable mentally retarded pupils.— The scores indicate that the
pupils* scores ranged from ,0 grade level to 3*5 grade levels. The mean
was 1,5 with a dtandard deviation of 1,U. Six pupils scored above the
meanj one pupil scored slightly below the mean. Six pupils did not
score at all.
Normally progressing pupils,— The scores indicate that the range
was from 1,5 grade level to U,5 grade levels. The mean was 2,9 with a
standard deviation of ,76. Eight pupils scored above the mean, and three
scored below the mean.
The "t” ratio of comparative data,— Table 3 further shows the dif¬
ference between the two means for both groups. The educable mentally re¬
tarded pupils and the normally progressing pupils had a mean of 1,U and
the standard error of the difference between the two means was 1,27 to
indicate a ’’t” of 1,1,
The '•t” of 1,1 was not significant at the one percent level of con¬
fidence. Therefore, the difference in performance on Reading between
the educable mentally retarded pupils and the normally progressing
pupils was not statistically significant*
20
TABLE 3
DISTRIBUTION OF THE GRADE-PLACEMENT ON THE METROPOLITAN ACHIEVEMEOT
TEST(READING) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARDED PUPILS
AND THIRTEEN NORMALLY PROGRESSING PUPIIS AT THE DANIEL H. STANTON





Subjects Scores X x2 Scores X X2
1 3.2 1.7 2.8 ii.5 1.6 2.5
2 3.2 1.7 2.8 3.5 .6 .36
3 3.2- 1.7 2.8 3.0 .1 .01
ii 3.0 1.5 2.2 3.0 .1 .01
5 3.5 2.0 U.o 3.5 .6 .36
6 .0 1.5 2.2 3.5 .6 .36
7 .0 1.5 2.2 3.0 .1 .01
8 .0 1.5 2.2 3.1 .2 .oil
9 2.6 1.1 1.2 3.0 .1 .01
10 1.3 .2 .OU 2.0 .9 .81
11 .0 1.5 2.2 2.6 1.3 1.6
12 .0 1.5 2.2 1.5 l.U 1.8
13 .0 1.5 2.2 3.0 .1 .01
Total 20.0 31.2U 38.2 7.88
Mean 1.5 2.9
Sigma .76 1.5
Difference of Means ...
•’t« 1.1
21
Results on the Metropolitan Achievement Test(Spelling)»— The data
on the Spelling component of the Metropolitan Achievement Test as de¬
rived from the grade-placement indices obtained by thirteen educable men¬
tally retarded pupils and thirteen normally progressing pupils in the
Daniel H. Stanton Elementary School are presented in Table U and analyzed
and interpreted below.
Educable mentally retarded pupils.— The scores indicate that eight
pupils were on .0 grade 5.evel. One pupil was on 1.0 grade level. Three
pupils scored above the mean. The mean was 1*6 with a standard deviation
of 2.3.
Normally progressing pupils.— These pupils scored from 1.3 grade
level to 6.8 grade levels. The mean was 3*0 with a standard deviation
of 1.3. Three pupils scored at least one standard deviation above the
mean. The remaining pupils scored at the mean or below the mean.
The “t** ratio of comparative data.— Table U shows the difference
between the two mean grade-placements for the two groups. The difference
was l.U and the standard error of the difference between the two means
was 2,08 to indicate a "t" of •673*
The **t“ of .673 was not significant at the one percent level of
confidence. Therefore, the difference in performance on Spelling be¬
tween the educable mentally retarded pupils and the normally progress¬
ing pupils was not statistically significant.
TABLE U
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DISTRIBUTION OF GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT TEST
(SPELLING) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARDED PUPIIS AND
THIRTEEN NORMALLY PROGRESSING PUPILS, DANIEL H. STANTON ELEMENTARY
SCHOOL, ATLANTA, GEORGIA, 196U-65
Educable mentally
retarded pupils





1 6,0 hoh 19.U 3.8 lii.U
2 5.8 U*2 l6,6 1.3 1.7 2.8
3 h.9 3.3 10.9 U.2 1.2 l.U
h 3.3 1.7 2.9 3.0 .0 .0
5 1.0 .6 .36 3.0 .0 .0
6 .0 1.6 2.6 3.8 .8 .6U
7 .0 1.6 2.6 3.6 ,6 .36
8 .0 1.6 2.6 3.9 .9 .81
9 .0 1.6 2.6 U.3 1.3 1.6
10 .0 1.6 2,6 1.5 1.5 3.2
11 .0 1.6 2.6 1.5 1.5 3.2
12 .0 1.6 2.6 l.U 1.6 2.5
13 .0 1.6 2.6 1.3 1.7 2.8
Total 21.0 70.96 39.6 23.71
Mean 1.6 3.0
Sigma 2.3 1.3




Results on the Metropolitan Achievement Test(Language Usage)*—
The data on the Language Usage component of the Metropolitan Achievement
Test as derived from the grade-placement indices obtained by the thirteen
educable mentally retarded pupils and the thirteen normally progressing
pupils in the Daniel H. Stanton Elementary School, Atlanta, Georgia, 196U-
1965, are presented in Table $ and are analyzed and interpreted below.
Educable 'mentally retarded pupils.— The scores ranged from .0
grade level to 5.5 grade levels. Eight pupils did not score.
Normally progressing pupils.— The scores ranged from 1.0 grade level
to 5*0 grade levels . The mean was 2.9 with a standard deviation of 1.0
One pupil scored two standard deviations above the mean; four pupils scored
below the mean. The other pupils scored slightly above the mean.
The "t” ratio of comparative data.— Table 5 also shows the difference
between the two mean grade placements for the two groups. The difference
was 1,7 and the standard error of the difference between the two means
was 1,3 to indicate a “t" og 1,3.
The "t” of 1,3 was not significant at the one percent level of con¬
fidence, Therefore, the difference in performance on Language Usage be¬
tween the educable mentally retarded pupils and the normally progressing
pupils was not statistically significant.
TABLE 5
2h
DISTRIBUTION OF GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT TEST
(LANGUAGE USAGE) OBTAINED BY THIRTEEN EDUGABLE MENTALLY RETARDED
PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS, DANIEL H. STANTON
ELEMENTARY SCHOOL, ATLANTA, GEORGIA, 196U-1965
Educable mentally retarded Normally progressing
pupils pupils
Subjects Scores r Scores X X2
1 3.0 1.7 2.8 5.0 2.1 U.U
2 .0 1.2 l.U 3.0 .1 .01
3 . 5.5 U.3 lO.U 3.7 .8 .6U
U 3.2 2.0 U.o 3.0 .1 .01
5 .0 1.2 i.U 3.7 .8. .6U
6 .0 1.2 i.U 3.7 .8 .6U
7 .0 1.2 i.U 3.5 .6 .36
8 3.ii 2.2 U.8 3.0 .1 .01
9 .0 1.2 l.ii 3.U , .5 .25
10 .0 1.2 l.U 1.6 1.3 1.6
11 1.0 .2 .oU 2.0 .9 .81
12 .0 1.2 l.U l.U 1.5 2.2
13 .0 1.2 l.U 1.0 1.9 3.6
Total 16.1 31.8U 38.0 15.17
Mean 1.2U 2.9
Sigma 1.5 1.0
Difference of means ..,
...
”t'* ...
Results on the Metropolitan Achievement Test(Language Study
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Skills).-- The data on the Language Study Skills component of the Metro¬
politan Achievement Test as derived from the grade-placement indices
Obtained by the thirteen educable mentally retarded pupils and thirteen
normally progressing pupils in the Daniel H. Stanton Elementary School,
Atlanta, Georgia, 196ii-1965, are presented in Table 6 and are analyzed
and interpreted below,
Educable mentally retarded pupils.— The scores ranged from ,0
grade level to U.O grade levels. Ten pupils did not score at all.
Two pupils scored on the 3.0 grade level. One pupil scored on the U.O
grade level. The mean was ,76 with a standard deviation of l.ii.
Normally progressing students.— The scores ranged from 1,0
grade level to U.5 grade levels. Six pupils scored on the 3,0 grade
level, and three scored on the fourth grade level. The mean was 2,8
with a standard deviation of ,3,
The “t** ratio of comparative data. —^Table 6 shows the difference
between the two mean grade placements for the two groups. The difference
was l.OU, and the standard error of the difference between the two means
was 1,27 to indicate a "t”' of .82*
The "t“ of ,82 was not significant at the one percent level of
confidence. Therefore, the difference in performance in Langiiage Study
Skills between the educable mentally retarded pupils and the normally pro¬
gressing pupils was not statistically significant.
TABLE 6
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DISTRIBUTION OF GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT TEST
(LANGUAGE STUDY SKILLS) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARD*
ED PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS AT THE DANIEL H. .










1 3.0 2.2L 5.0 - 1.7 2.8
2 .0 .76 .577 3.8 1.0 1.0
3 . 3.0 2.2U 5.0 3.5 .7 .k9
U U.o 3.2U lO.U 3.3 .5 .25
5 .0 .76 .577 3.1 .3 .09
6 .0 .76 .577 3.0 .2 .ou
7 .0 .76 .577 3.0 .2 .OU
8 .0 .76 .577 3.0 .2 .0I4
9 .0 .76 .577 3.0 .2 .ou
10 .0 .76 .577 2.0 .8 .6U
11 .0 .76 .577 1.8 1.0 1.0
12 .0 .76 .577 1.3 1.5 2.2
13 .0 .76 .577 1.0 1.8 3.2
Total 10,0 26,170 36,U 12.83
Mean .76 2.8
Sigma l.U .3
Difference of means ...
SEd ....
»t»
Results on the Metropolitan Achievement Test (Arithmetic
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Computation),— The data on the Arithmetic Computation component of the
Metropolitan Achievement Test as derived from the grade-placement in¬
dices obtained by the thirteen educable mentally retarded pupils and
thirteen normally progressing pupils in the Daniel H. Stanton Elemen¬
tary School, Atlanta, Georgia, 196U-1965, are presented in Table 7 and
are analyzed and interpreted below,
Educable mentally retarded pupils. — The scores ranged from ,0
grade level to 5,9 grade levels. Ten pupils did not score on the test
at all. The mean was 1,1 with a standard deviation of 2,1,
Normally progressing students,— The scores ranged from 1,0 grade
level to U,9 grade levels. Seven pupils scored one standard deviation
above the mean. Six pupils scored below the mean.
The “t" of comparative data,— Further, Table 7 shows the dif¬
ference between the two mean grade placements for the two groups. The
difference was 1,7, and the standard error of difference between the
two means was 1,8 to indicate a “t” of ,9U,
The “t“ of ,9U was not significant at the one percent level of
confidence. Therefore, the difference in performance on Arithmetic
Computation between the educable mentally retarded pupils and ^he nor¬
mally progressing pupils was not statistically significant*
TABLE 7
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DISTRIBUTION OF THE GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT TEST
(ARITHMETIC COMPUTATION) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARD¬
ED PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS, DANIEL H. STANTON





Subjects Scores X Scores X X^
1 .0 1.17 1.36 U.9 2.0 i;.0
2 i;.0 2.83 8.00 U.6 1.7 2.8
3 5.9 U.73 22.37 U.3 l.U 1.9
h 5.U U.23 17.91 U.2 1.3 1.6
5 .0 1.17 1.36 3.9 1.0 1.0
6 .0 1.17 1.36 3.0 .1 .01
7 ,0 1.17 1.36 3.0 .1 .01
8 .0 1.17 1.36 2.6 .3 .09
9 .0 1.17 1.36 2.5 .16
10 .0 1.17 1.36 2.0 .9 .81
11 .0 1.17 1.36 1.5 l.U 1.9
12 .0 1.17 1.36 1.1 1.8 3.2
13 .0 1.17 1.36 1.0 1.9 3.6
Total 15.3 61.88 38.6 21.08
Mean 1.17 2.9
Sigma 2.1 1.6
Difference of means 1,7
of means 1.8
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Results on the Metropolitan Achievement Test(Arithmetic Problem
Solving).-- The data on the Arithmetic Problem Solving component of the
Metropolitan Achievement Test as derived from the grade-placement indices
obtained by the thirteen educable mentally retarded pupils and thirteen
normally progressing pupils in the Daniel H. Stanton Elementary School,
Atlanta, Georgia, 1961|-1965, are presented in Table 8 and are analyzed
and interpreted below.
Educable mentally retarded pupils.— The scores ranged from .0
grade level to 6.0 grade levels. One pupil scored on the fourth grade
level, and tow pupils scored on the sixth grade level. Ten pupils did
not score at all. The mean was 1«3 with a standard deviation of 2,3*
Normally progressing pupils. — The scores ranged from ,0 grade level
to 6,5 grade levels. The mean was 2,9 with a standard deviation of 1.5»
Most of the pupils scored on the fourth grade level.
The '*t** ratio of comparative data.— Table 8 shows scores for the
difference between the two mean grade placements for the two groups.
The difference was 1,6, and the standard error of the difference between
the two means was 2.1 to indicate a “t" of *76,
The ‘*t“ of ,76 was not significant at the one percent level of con¬
fidence, Therefore, the difference in performance on Arithmetic Problem
Solving between the educable mentally retarded pupils and the normally
progressing pupils was not statistically significant.
TABLE 8
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DISTRIBUTION OF THE GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT TEST
(ARITHMETIC PROBLEMS) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARDED
PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS AT THE DANIEL H. STANTON








1 .0 1.3 1.69 6.5 3.6 12.9
2 u.u 3.1 9.61 U.U 1.5 2.2
3 6.0 U.7 22.09 U.o 1.1 1.2
k 3.8 h.S 20.25 3.7 .8 .6U
5 .0 1.3 1.69 3.6 .7 .U9
6 .0 1.3 1.69 3.5 .6 .36
7 .0 1.3 1.69 3.3 .U .16
8 .0 1.3 1.69 3.0 .1 .01
9 .0 1.3 1.69 2.0 .9 • CDH
10 .0 1.3 1.69 1.8 1.1 1.2
11 .0 1.3 1.69 1.6 1.3 1.6
12 .0 1.3 1.69 1.0 1.9 3.6
13 .0 1.3 i^69 .0 2.9 5.5
Total 16.2 68.85 38.5 30.67
Mean 1.3 2.9
Sigma 2.3 1.5




Results on the Metropolitan Achievement Test(Social Studies
Information).— The data on the Social Studies Information component
of the Metropolitan Achievement Test as derived from the grade-placement
indices obtained by the thirteen educable mentally retarded pupils and
thirteen normally progressing pupils in the Daniel H. Stanton Elementary
School, Atlanta, Georgia, 196U-1965, are presented in Table 9 and are
analyzed and interpreted below,
Educable mentally retarded pupils.— The scores ranged from ,0
grade level to 5.1 grade levels. Three pupils scored on .the third grade
level, and one pupil scored on the first grade level. Only one pupil
scored on the fifth grade level. Eight pupils did not score at all. The
mean was 1,2 with a standard deviation of 1,7.
Normally progressing pupils.— The scores ranged from ,0 grade level
to 5.8 grade levels. The mean was 3*1 with a standard deviation of 1,5.
Many of the pupils scored at least one standard deviation above the mean.
Three pupils scored more than one standard deviation below the mean.
The “t“ ratio of comparative data.— Table 9 shows the difference
between the two mean grade placements for both groups. The difference
was 1,8, and the standard error of the difference between the two means
was 1,7 to indicate a “t” of 1,0,
The "t" of 1,0 was not significant at the one percent level of con¬
fidence, Therefore, the difference in performance on Social Studies In¬
formation between the educable mentally retarded pupils and the normal¬
ly progressing pupils was not statistically significant.
TABLE 9
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DISTRIBUTION OF THE GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT
TEST(SOCIAL STUDIES INFORMATION) OBTAINED BY THIRTEEN EDUCABLE MENTAL¬
LY RETARDED PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS AT THE









1 3.0 1.8 3.2U 5.8 2.7 7.2
2 3.0 1.8 3.2U 5.U, 2.3 5.2
3 5.1 3.9 15.21 U.5 l.U 1.9
U .0 1.2 1.UU 3.8 . .7 .U9
5 .0 1.2 l.hh. 3.5 .U .16
6 .0 1.2 l.UU 3.U .3 .09
7 .0 1.2 l.UU 3.1 .0 .0
8 3.8 2.6 6.76 3.0 .1 .01
9 .0 1.2 l.UU 3.0 .1 .01
10 .0 1.2 l.UU 3.0 .1 .01
11 1.0 .2 .OU 1.2 1.9 3.6
12 .0 1.2 1.UU 1.0 2.1 U.U
13 .0 1.2 l.UU .0 3.1 9.6
Total 15.9 Uo.oi U0.7 32.67
Mean 1.2 3.1
Sigma 1.7 1.5




Results on the Metropolitan Achievement Test(Social Studies
Skills).-- The data on the Social Studies Skills component of the Metro¬
politan Achievement Test as derived from the grade-placement indices ob¬
tained by the thirteen educable mentally retarded pupils and the thir¬
teen normally progressing pupils in Daniel H. Stanton Elementary School,
Atlanta, Georgia, 196U-1965, are presented in Table 10 and are analyzed
and interpreted below,
Educable mentally retarded pupils.— The scores ranged from ,0
grade level to 3.2 grade levels. Four pupils scored.on the third grade
level. Nine pupils did not score at all. The mean was *93 with a
standard deviation of l.U.
Normally progressing pupils.— The scores ranged from ,0 grade
level to 9,6 grade levels. One pupil scored at the mean. Four pupils
acored above the mean. Seven pupils scored below the mean. One pupil
did not score at all. The standard deviation was l,km
The “t‘* ratio of comparative data.— Table 10 further shows the
difference between the two mean grade placements forithe two groups.
The difference was 2,07, and the standard error of the difference be-
s
tween the two means was l.ii. to indicate a “t" of 1,9»
The "t" of 1,5 was not significant at the one percent level of
confidence. Therefore, the difference in performance on Social Studies
Skills between the educable mentally retarded pupils and the normally
progressing pupils was not statistically significant.
3U
TABLE 10
DISTRIBUTION OF THE GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEFIENT
TEST(SOCIAL STUDIES SKILI5) OBTAINED BY THIRTEEN MENTALLY RETARDED
PUPILS AND THIRTEEN NORMALLY PROGRESSING PUPILS, DANIEL H. STANTON








1 .3.0 2.07 U.28 3.0 .1 .01
2: 3.0 2.07 U.28 3.7 .6 .36
3 3.0 2.07 U.28 5.5 2.U 5.7
k .0 .93 t CD 3.0 .1 .01
5 .0 .93 .86U 3.0 .1 .01
6 .0 .93 .86U 3.5 .u .16
7 .0 .93 .86U 3.0 .1 .01
8 3.2 2.27 5.15 ^3.1 ,0 .0
9 .0 .93 • CO 3.0 .1 .01
10 .0 .93 • CO 1.0 2.1 U.U
11 .0 .93 .86U .0 3.1 9.6
12 .0 .93 • COB^ 33.0 .1 .01
13 .0 .93 .86U 5.6 2.5 6.1
Total 12.2 25.766 Uo.U 26.20
Mean .93 3*1
l.U l.i;
Difference of means ....2.07




Results on the Metropolitan Achievement Test(Science).—
Data on the Science component of the Metropolitan Achievement Test
as derived from the grade-placement indices obtained by thirteen educable
mentally retarded pupils and thirteen normally progressing pupils in
the Daniel H, Stanton Elementaiy School, Atlanta, Georgia, 19614.-1965,
are presented in Table 11 and are analyzed and interpreted below.
Educable mentally retarded pupils.— The scores ranged from .0
grade level to 5.0 grade level. Eleven pupils did not score at all
on the test. The mean was 1,7 with a standard deviation of 2,0,
Normally progressing pupils.— The scores ranged from ,0 grade
level to 5*5 grade levels. The mean was 2.8 with a standard deviation
of l.U, Most of the pupils scored between one standard deviation above
or below the mean. One pupil did not score.
The "t“ ratio of comparative data.— Table 11 shows the difference
between the two mean grade placements for the two groups. The difference
was 1.1, and the standard error of the difference between the two means
was 1,8 to indicate a “t” of ,6l.
The "t” of ,6l was not significant at the one percent level of
confidence. Therefore, the difference in performance on Science be¬
tween the educable mentally retarded pupils and the normally progress-
pupils was not statistically significant.
TABLE 11
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DISTRIBUTION OF THE GRADE PLACEMENT ON THE METROPOLITAN ACHIEVEMENT
TEST(SCIENCE) OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARDED PUPILS
AND THIRTEEN NORMALLY PROGRESSING PUPILS, DANIEL H. STANTON ELEMEN¬









1 U06 2.9 8.UI 5.5 2.7 7.2
2 .0 1.7 2.89 3.7 .9 .81
3 5.0 3.3 10.89 3.3 .5 • ro
h .0 1.7 2.89 ii.6 1.8 3.2
5 .0 1.7 2.89 3.ii .6 .36
6 .0 1.7 2.89 3.5 .7 .U9
7 .0 1.7 2.89 . 2.0 .8 .6U
8 •U.ii 2.7 7.29 3.3 .5 .25
9 .0 1.7 2.89 3.0 .2 .OU
10 .0 1.7 2.89 2.0 .8 • 6h
11 .0 1.7 2.89 2.0 .8 .6U
12 .0 1.7 2.89 1.0 1.8 3.2
13 .0 1.7 2.89 .0 2.8 7.8
Total lii.o 55.U9 37.3 25.53
Mean 1.7 2.8
Sigma 2.0 l.U




Results on the Metropolitan Achievement Test(Complete Bat¬
tery),— The data on the Metropolitan Achievement Test as derived from
the grade-placement indices obtained by the thirteen educable men¬
tally retarded pupils and thirteen, normally progressing pupils in the
Daniel H, Stanton Elementary School, Atlanta, Georgia, 196Ii.-1965, are
presented in Table 12 and are analyzed and interpreted below.
The **t** ratio of comparative data,— Table 12 shows the difference
between the two mean grade placements for the two groups. The dif¬
ference was 1,6, and the standard error of the difference between the
two means was ,75 to indicate a **t" of ,02,
The "t" of ,02 was not significant at the one percent level of
confidence. Therefore, on the complete battery of the Metropolitan
Achievement Test, there was no statistical significance between the
scores achieved by the two groups.
TABLE 12
38
DIFFERENCES BETWEEN THE MEANS OF SCORES MADE ON THE METROPOLITAN
ACHIEVEMENT TEST FOR THIRTEEN NORMALLY PROGRESSING PUPILS AND
THIRTEEN EDUCABLE MEInITALLY RETARDED PUPILS
MEAN(EMR) MEAN(NP) DIFF. OF MEAN
WORD KNOWLEDGE l.h 2.9 1.5
READING 1.5 2.9 l.U
SPELLING 1.6 3.0 l.h
LANGUAGE 1.2 2.9 1.7
LANGUAGE STUDY SKILLS .76 2.8 l.Oli
ARITHMETIC COMPUTATION 1.2 2.9 1.7
ARITHMETIC PROBLEM SOLVING 1.3 2.9 1.6
SOCIAL STUDIES INFORMATION 1.2 3.1 1.8




Difference of means 1,6
SE(^ of means .75
•*t« 02
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Results on the California Test of Personality(personal
adjustment),— The data on the personal adjustment component of the
California Test of Personality indices obtained by thirteen educable
mentally retarded pupils in the Daniel H. Stanton Elementary School,
Atlanta, Georgia, 196U-1965, are presented in Tables 13 and lU and are
analyzed and interpreted below,
Educable mentally retarded pupils,— The scores ranged from 17 to
37o Six pupils' scores indicated that they were self-reliant; five
pupils' scores indicated that they had a normal sense of personal worth
five pupils' scores indicated that they had a feeling of belonging;
two pupils' scores indicated freedom from withdrawing tendencies; and
two pupils' scores indicated freedom from nervous symptoms.
When the scores made by the group were evaluated on the percen¬
tile scale, two pupils ranked above average and eleven pupils ranked
below average or inferior.
On Tables 13 and li;, it may also be noted that percentiles are
given for each component of the personal adjustment test.
Normally progressing pupils,— The scores ranged from 27 to U3»
Four pupils' scores indicated that they were self-reliant; six pupils'
scores indicated that they had a normal sense of personal worth; nine
pupils' scores indicated a feeling of belonging; nine pupils' scores
indicated freedom from withdrawing tendencies; and nine pupils'
scores indicated a normal sense of freedom from nervous symptoms.
Evaluating the scores made as a group, on the percentile scale,
five pupils ranked above average and eight pupils ranked below
average or inferior.
TABLE 13
o DISTRIBUTION OF SCORES OBTAINED BY THIRTEEN EDUGABLE MENTALLY RETARDED PUPILS ON THE
CALIFORNIA TEST OF PERSONALITY (PERSONAL ADJUSTMEi'ff) IN THE DANIEL H. STANTON ELEMEN¬
TARY SCHOOL, ATLANTA, GEORGIA, 1961;-1965
Sub.iects la P lb P Ic p Id P le P If p Total P
1 7 80 7 80 5 1*0 U 20 2 10 3 20 28 10 Inferior
2l 7 80 6 50 6 50 6 50 6 60 2 10 33 1*0 Inferior
3 6 60 8 90 8 90 u 20 h 30 7 80 37 60 Above Average
h h 20 6 50 5 1*0 6 50 1 1 1* 30 26 20 Inferior
5 5 uo U 20 5 1*0 6 50 1 1 1* 30 25 10 Inferior
6 5 i;0 5 1*0 8 90 8 90 H 30 7 80 37 60 Above Average
7 7 80 5 30 3 10 3 10 1 1 1*1 30 23 10 Inferior
8 7 80 6 50 2 1 6 50 1* 30 1*, 30 29 30 Inferior
9 6 60 6 30 7 70 5 30 2 10 1* 30 29 30 Inferior
10 1 1 3 10 2 1 3 10 0 0 1* 30 13 1 Inferior
11 5 1;0 5 30 8 90 6 50 3 20 3 20 30 30 Inferior
12 5 i;0 h 20 5 1*0 1* 20 6 60 2 10 26 20 Inferior




DISTRIBUTION OF SCORES OBTAINED BY THIRTEEN NORMALLY PROGRESSING PUPH2 ON THE CALI¬
FORNIA TEST OF PERSONALITY (PERSONAL ADJUSTMENT) IN THE DANIEL H. STANTON EEEMENTARY
SCHOOL, ATLANTA, GEORGIA
196U-1965
Subjects U P IB P 1C P ID P IE P IF P Total P
1 6 60 7 80 7 70 6 50 7 80 6 60 39 70 Above Average
2 5 Uo h 20 5 ho 6 50 3 20 6 60 29 30 Inferior
3 h 20 h 20 6 50 7 70 6 60 7 80 3h ho Inferior
h 7 80 6 50 6 50 6 50 6 60 8 90 39 70 Above Average
5 h 20 5 30 6 50 6 50 7 80 6 60 3h ho Inferior
6 S ho 6 50 6 50 6 50 7 80 7 80 37 60 Above Average
7 6 60 8 90 7 70 7 70 8 90 7 80 h3 90 Above Average
8 7 80 7 80 7‘ 80 90 90 7 80 5 ho hi 80 Above Average
9 h 20 3 10 5 ho 5 30 5 ho 6 60 28 20 Inferior
10 5 ho 3 10 6 50 7 70 6 60 6 60 33 ho Inferior
11 3 10 5 30 7 70 3 10 5 ho h 30 27 20 Inferior
12 5 ho 5 30 h 20 5 30 6 60 h 30 29 30 Inferior
13 U 20 7 80 5 ho 6 50 3 20 2 10 27 20 Inferior
H
h2
Tables 13 and lU show percentiles for each component of the test.
Results on the California Test of Personality (Social Adjustment),—
The data on the social adjustment component of the California Test of
Personality indices obtained by thirteen educable mentally retarded
pupils and thirteen normally progressing pupils in the Daniel H, Stan¬
ton Elementary School, Atlanta, Georgia, 196U-1965, are presented in
Tables 15 and 16 ani are analyzed and interpreted below,
Educable mentally retarded pupils,— The scores ranged from 17
to 38, Five pupils • scores indicated that they recognized desirable
social standardsj six of the pupils' scores indicated that they were
socially skillful; three pupils' scores indicated that they were reason¬
ably free from anti-social tendencies; three pupils' scores indicated that
they exhibit desriable family relationships; three pupils' scores in¬
dicated that they were satisfactorily adjusted to their school; and one
pupil indicated that he was making a good adjustment in his community.
Evaluating the scores for the group, it was indicated by the per¬
centile scale that only two pupils scored at the 50th percentile.
The other pupils were rated inferior in social adjustment.
Normally progressing pupils,— The scores ranged from 27 to
Four pupils* scores indicated that they recognized desirable social
standafds; six pupils* scores indicated that they were socially skill¬
ful; nine of the pupils' scores indicated that they were reasonably
free from anti-social tendencies; ten pupils' scores indicated that
they exhibit desirable family relationships; nine pupils' scores
indicated that they were satisfactorily adjusted to their school;
and nine of the pupils * scores indicated that they were making a
good adjustment in their community.
Evaluating the scores for the group, on the percentile scale
seven pupils scored above the 50th percentile. The remaining pupils
were rated as being inferior.
TABLE 15
DISTRIBUTION OF SCORES OBTAINED BY THIRTEEN EDUCABLE MENTALLY RETARDED PUPII3 ON THE
CALIFORNIA TEST OF PERSONALITY (SOCIAL ADJUSTMENT ) IN THE DANIEL H. STANTON ELEMEN¬
TARY SCHOOL, ATLANEl, GEORGIA
I96U-I965
Sub.iects 2A P 2B P 2C P 2D P 2E P 2F P Total P
1 7 60 6 50 1 1 7 80 6 Uo 6' Uo 33 30 Inferior
2 7 60 7 70 U 20 6 50 6 UO 6 Uo 36 UO Inferior
3 6 UO 6 50 5 30 6 50 7 60 8 90 38 50 Average
h 7 60 6 50 5 30 5 30 7 60 5 30 35 UO Inferior
$ 5 30 U 20 3 10 2 2 5 30 U 20 23 5 Inferior
6 6 UO 5 30 6 50 5 30 6 Uo U 20 30 20 Inferior
7 h 20 5 30 3 10 3 10 6 Uo u 20 27 10 Inferior
8 8 80 8 90 6 50 U 20 8 80 u 20 38 50 Inferior
9 7 60 5 30 U 20 U 20 5 30 u 20 29 20 inferior
10 6 UO 3 10 1 1 u 20 U 20 u 20 22 5 Inferior
11 5 30 7 70 6 50 5 30 6 UO u 20 33 30 Inferior
12 h 20 U 20 0 0 3 10 $ 30 5 30 21 5 Inferior
13 h 20 5 30 0 0 0 0 U 20 U 20 17 2 Inferior r
TABLE 16
DISTRIBUTION OF SCORES OBTAINED BT THIRTEEN NORMALLI PROGRESSING PUPII5 ON THE CALI
FORNIA TEST OF PERSONALITY (SOCIAL ADJUSTMENT) IN THE DANIEL H. STANTON ELEMENTARY.
SCHOOL, ATLANTA, GEORGIA
196U-1965
Sub.iects 2A P 2B P 2C p 2D P 2E P 2F P Total P
1 7 60 7 70 7 70 8 90 8 80 6 UO 70 Above Average
2 6 Uo U 20 U 20 5 30 5 30 6 UO 30 20 Inferior
3 7 6o 7 70 8 90 8 88 7 60 7 60 U5 90 Above Average
U 8 80 8 90 5 30 7 80 6 ho 7 60 Ul 60 Above Average
5 8 80 8 90 6 50 7 80 7 60 7 60 U3 70 Above Average
6 8 80 8 90 7 70 6 50 8 80 6 UO U3 70 Above Average
7 7 60 7 70 7 70 8 90 7 60 7 60 U3 70 Above Average
8 8 80 7 70 5 30 6 50 7 6o 7 60 Uo 60 Above Average
9 5 30 7 70 6 50 6 50 6 UO h 20 3U 30 Inferior
10 6 Uo 7 70 5 30 7 80 7 60 6 Uo 38 50 Average
11 h 20 k 20 U 20 5 30 6 Uo 6 UO 29 20 Inferior
12 6 ho h 20 5 30 5 30 k 20 3 10 27 10 Inferior




Results on the physical examination.—* The data on the
physical examination indices obtained by thirteen educable mentally
retarded pupils and thirteen normally progressing pupils in the
Daniel H. Stanton Elementary School, Atlanta, Georgia, 1961-196^, are
presented and interpreted below,
Educable mentally retarded pupils. — The eyes, ears, nose,
throat, teeth, heart, lungs, and the abdomen were examined. Two
pupils had dental caries. One pupil had tight foreskin. As a group,
they were said to be in good health.
Normally progressing pupils,— The eyes, ears, nose, throat,
teeth, heart, lungs, and the abdomen were examined. One pupil in
this group had underdeveloped genital organs. Eight pupils had den¬
tal caries.
This examination revealed that dental caries was the main pro¬
blem in both groups. Perhaps this can be attributed to poor nutri¬
tion, Dental caries are found among people whose diets consist of
great amounts sugar, such as candy.
CHAPTER III
SUMMARY AND CONCLUSIONS
Problem and Methodology.— The problem involved in this study was
to make a comparison of the health records, attendance habits, personal
and social adjustment and the achievement levels of a group of educable
mentally retarded pupils and an equal nximber of normally progressing
pupils at Daniel H, Stanton Elementary School, Atlanta, Georgiaa
The purposes of this study were to answer the following questions:
1, VIhat is the health status of a group of normally progressing
pupils at the present time?
2, What is the health status of a group of educable mentally
retarded pupils at the present time?
3« What are the differences, if any, between the health
status of the normally progressing pupils and the educ¬
able mentally retarded pupils?
What were the attendance habits of a group of normally
progressing pupils from the time they entered school
until the present?
5. What were the attendance habits of a group of educable
mentally retarded pupils from the time they entered
school until the present?
6. What were the differences, if any, between the attendance
habits of the normally progressing pupils and the at¬
tendance habits of the educable mentally retarded pupils?
7. What were the differences, if any, between the achieve¬
ment levels of the normally progressing pupils and the
achievement levels of the educable mentally retarded
pupils?
8o What are the differences, if ary, between the personal
adjustment of the normally progressing pupils and the
personal adjustment of the educable mentally retarded
pupils?
9. What are the differences, if any, between the social
adjustment of the normally progressing pupils and
the social adjustment of the educable mentally re¬
tarded pupils?
10, What are the differences, if any, between the total
adjustment of the normally progressing pupils and
the total adjustment of the educable mentally re¬
tarded pupils?
The pupils involved in this study were examined by the school
physician. They were administered the California Test of Personality
and the Metropolitan Achievement Test, Permanent records were used
for finding out how many days the pupils attended school and were
used to find out how many days the pupils were absent.
The Descriptive-Survey method of research was used in this
study employing the techniques of observation and testing to gather
the necessary information. The mean, standard deviation, percen¬
tiles and Fisher*s "t** were the major statistics used in this
study.
The study proceeded as follows:
1, The California Test of Personality was administered,
2, The Metropolitan Achievement Test was administered*
3, The pupils were given physical examinations by the school
physician,
U, Permanent records were observed and studied,
5, The information presented in Chapter II was tabulated,
analyzed, and presented in this Chapter and in the
following Chapter,
Summary of the literature,— The survey of the literature per¬
tinent to this study may be summarized as follows:
1, Ihipils coming from deprived communities tend to score
low on I.Q. tests and similar tests because of their
cultural background.
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2, Attendance is not stressed too much in deprived com¬
munities, and school is looked upon as not being a
part of the child's life and development,
3o Many parents keep their children out of school in order
that they will be able to take care of younger siblings,
U, Teachers may help stimulate pupils to attend school
regularly by displaying wholesome attitudes toward
pupils and among pupils,
5, Better health habits should be encouraged at school and
at home,
6, Dental caries cause tooth decay among people who do not
have adequate and healthful diets,
7, Slow children exhibit poorer health habits than superior
children,
8« In deprived communities, it is likely that these children
are prone to be placed in the wrong groups in school be¬
cause dialect is spoken in the home instead of standard
English,
9, More emphasis has been placed on achievement than on ad¬
justment,
10, Slow learning pupils may make an appreciable araoimt of
achievement if provided with materials and instruction
befitting their mental capacity.
11, Personality is not separate from the ability and achieve-
rate of a given pupil,
12, The personality must be shaped and molded around and by
the environment of the individual,
13, With favorable personality traits, the intellectually sub¬
normal may achieve marginal success.
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Summary of findings,— The devices used in obtaining the
necessary information in this study were achievement tests, personality
tests, attendance records, physical examination and observations.
The findings were as follows:
1, The mean score on the Metropolitan Achievement Test for the
normally progressing pupils was 2,9, which equivalent to
the third grade level. The mean score on the Metropoli¬
tan Achievement Test for the educable mentally retarded
pupils was 1,3, which is equivalent to the first grade
level. There was a significant difference,
2, In Word Knowledge, the mean score for the nonnally pro¬
gressing pupils was 2,9, Three pupils scored above the
mean. The mean score for the educable mentally retarded
was 1,U, Five pupils scored above the mean. There was
a significant difference in word knowledge,
3, In Reading, the mean score for the normally progfess-
ing pupils was 2,9, Eight pupils scored above the mean.
The mean score for the educable mentally retarded pupils
was 1,5« Six pupils scored above the mean. There was
no significant difference,
U, In Spelling, the mean score for the normally progress¬
ing pupils was 3»0, Three pupils scored above the mean.
The mean score for the educable mentally retarded pupils
was 1,6, Three pupils scored above the mean. There
was no significant difference,
5, In Language Usage, the mean score for the normally pro¬
gressing pupils was 2,9» Nine pupils scored above the
mean. The mean for the educable mentally retarded pupils
was 1,2, Four pupils scored above the mean. There was
no significant difference,
6, In Language Study Skills, the mean score for the normally
progressing pupils was 2,8, Nine pupils scored above the
mean. The mean score for the educable mentally retarded
pupils was ,76, Three pupils scored above the mean, •
There was no significant difference,
7» In Arithmetic Computation, the mean score for the nor¬
mally progressing pupils was 2,9, Seven pupils scored
above the mean. The mean score for the educable mental¬
ly retarded was 1,2, Three pupils scored above the mean.
There was no significant difference.
8 • In Arithmetic Problem Solving, the mean score for the nor¬
mally progressing pupils was 2.9. Seven pupils scored above
the mean. The mean score for the educable mentally retard¬
ed pupils was 1.3« Three pupils scored above the mean.
There was no significant difference,
?• In Social Studies Information, the mean score for the nor¬
mally progressing pupils was 3»1« Six pupils scored above
the mean. The mean score for the educable mentally retarded
pupils was 1,2, Four pupils scored above the mean. There
was no significant difference,
10, In Social Study Skills^ the mean score for the normally
progressing pupils was 3»1» Four pupils scored above the
mean. The mean score for the educable mentally retarded
pupils was ,93. Four pupils scored above the mean. There
was no significant difference,
11,In Science, the mean score for the normally progressing
pupils was 2,8, Eight pupils scored above the mean. The
mean score for the educable mentally retarded pupils was
1,7. Three pupils scored above the mean. There was no
significant difference,
12, There was no significant difference in attendance habits
of the normally progressing pupils and the educable mental¬
ly retarded,
13. Five pupils of the normally progressing group were above
average in personal adjustment. Two pupils from the edu¬
cable mentally retarded group were above average in per¬
sonal adjustment,
li;. Eight of the normally progressing pupils were well ad¬
justed socially. Two educable mentally retarded pupils
were well adjusted, socially,
15. For the total adjustment, seven normally progressing
pupils scored above the 50th percentile. Two educable
mentally retarded pupils scored at the ^Oth percentile,
16, The general health status of both groups was good, with
the exception of numerous cavities among the normally
progressing pupils.
Conclusions.— The analysis and interpretation of the data would
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appear to warrant the following conclusions:
1. The educable mentally retarded pupils and the normally
progressing pupils were experiencing the same levels
of health and growth patterns. The health status of
both groups was good,
2. There was no difference in attendance patterns of the
two groups,
3. More of the normally progressing pupils were above
average in personal adjustment than were the educable
mentally retarded pupils,
U, The normally progressing pupils had better social
adjustment than the educable mentally retarded pupils,
5, The normally progressing group had higher total ad¬
justment scores,
6, The educable mentally retarded pupils and the normally
progressing pupils were experiencing the same level of
achievement, except in Word Knowledge, where the educable
mentally retarded pupils scored lower. This difference
was significant at the ,01 percent level of confidence.
Implications,— The implications of this investigation are:
1, That more stress should be placed on testing these pupils
in basic skills at an early age;
2, That more consideration be given to the personality de¬
velopment of these pupils, especially the sense of per¬
sonal worth;
3, That pupils of both groups be helped to understand the
importance of good attendance habits.
Recommendations,— The following recommendations appear to
be appropriate on the basis of the findings, conclusions, and im¬
plications :
1. A re-evaluation of the school's testing program should
be made,
2, The curriculum should be examined to determine its ade
quacy for the children in this school.
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A. program should be planned whereby both parents and children
can develop more positive attitudes toward the school.
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PRACTICE QUESTIONS
A. Do you have a dog at home? YES NO
B. Did you walk all the way to school today? YES NO
Page 2
CTP-P-AA
SECTION 1 A1. Is it easy for you to play by yourself
when you have to? NO
2. Is it easy for you to talk to your
class? yes no
3. Do you feel like crying when you are
hurt a little? YES NO
4. Do you feel bad when you are blamed
for things? YES NO
5. Do you usually finish the games you
start? yes NO
6. Does someone usually help you dress? YES NO
7. Can you get the children to bring
back your things? YES NO











Do the children think you can do
things well?
Do the other children often do nice
things for you?
Do you have fewer friends than other
children?
Do most of the boys and girls like
you?
Do your folks think that you are
bright?
Can you do things as well as other
children?
Do people think that other children
are better than you?

























Do your folks sometimes let you buy
things?
Do you have to tell some people to let
you alone?
Do you go to enough new places?
Do your folks keep you from playing
with the children you like?
Are you allowed to play the games
you like?
Are you punished for many things
you do?
May you do most of the things you
like?










Section 1 C ^
(number right)
1. Do you need to have more friends? YES NO
2. Do you feel that people don’t like
you? YES NO
3. Do you have good times with the
children at school? YES NO
4. Are the children glad to have you
in school? YES NO
5. Are you lonesome even when you are
with people? YES NO
6. Do people like to have you around
them? YES NO
7. Do most of the people you know
like you? YES NO
8. Do lots of children have more fun








1. Do the boys and girls often try to
cheat you? YES NO
SECTION 1 E
2. Do you feel very bad when people
talk about you? YES NO
3. Are most of the boys and girls mean
to you? YES NO
4. Do you feel bad because people are
mean to you? YES NO
5. Do many children say things that
hurt your feelings? YES NO
6. Are many older people so mean that
you hate them? YES NO
7. Do you often feel so bad that you
do not know what to do? YES NO
8. Would you rather watch others play
than play with them? YES NO
1. Do you often wake up because of
bad dreams? YES NO
2. Is it hard for you to go to sleep at
night? YES NO
3. Do things often make you cry? YES NO
4. Do you catch colds easily? YES NO
5. Are you often tired even in the
morning? YES NO
6. Are you sick much of the time? YES NO
7. Do your eyes hurt often? YES NO
8. Are you often mad at people with-


























Should you mind your folks even
when they are wrong?
Should you mind your folks even if
your friends tell you not to?
Is it all right to cry if you cannot
have your own way?
Should children fight when people
do not treat them right?
Should a person break a promise
that he thinks is unfair?
Do children need to ask their folks
if they may do things?
Do you need to thank everyone who
helps you?
Is it all right to cheat if no one sees
you?
Do you talk to the new children at
school?
Is it hard for you to talk to new
people?
Does it make you angry when people
stop you from doing things?
Do you say nice things to children
who do better work than you do?
Do you sometimes hit other children
when you are playing with them?
Do you play games with other
children even when you don’t want
to?
Do you help new children get used
to the school?




















' right on to







SECTION 2 C1. Do people often make you very
angry?
2. Do you have to make a fuss to get
people to treat you right?
3. Are people often so bad that you
have to be mean to them?
4. Is someone at home so mean that
you often get angry?
5. Do you have to watch many people
so they won’t hurt you?
6. Do the boys and girls often quarrel
with you?
7. Do you like to push or scare other
children?
8. Do you often tell the other children

















Are your folks right when they make
you mind?
Do you wish you could live in some
other home?
Are the folks at home always good
to you?
Is it hard to talk things over with
your folks because they don’t under¬
stand?
Is there someone at home who does
not like you?
Do your folks seem to think that
you are nice to them?
Do you feel that no one at home
loves you?
Do your folks seem to think that you


















1. Do you often do nice things for the
other children in your school?
SECTION 2 E
2. Are there many bad children in your
school?
3. Do the boys and girls seem to think
that you are nice to them?
4. Do you think that some teachers do
not like the children?
5. Would you rather stay home from
school if you could?
6. Is it hard to like the children in your
school?
7. Do the other boys and girls say that
you don’t play fair in games?
8. Do the children at school ask you
to play games with them?
1. Do you play with some of the
children living near your home?
2. Do the people near your home seem
to like you?
3. Are the people near your home often
mean?
4. Are there people near your home
who are not nice?
5. Do you have good times with people
who live near you?
6. Are there some mean boys and girls
who live near you?
7. Are you asked to play in other
people’s yards?
8. Do you have more fun near your

























(This sida to be filled in by parent before presentation to physicieui.)
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ber of adults 21 yrs. and older in the home.
Grade Year County
Birth date Age Sex Race
Parent or Guardian Phone
Religion
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Field of Concentration . . . Mental Retardation
Personal Information . . Married, mother of
four children
